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INTROBUCTION
Research into various aspects of information seeking in non—work settings has
foeussed on three basic contexts: formal information service systems (cf.
eizig and Dervin 1977; Kuhlthau 1991; Dewdoey and Ross 1994), everyday
Yfe situations (Chatman 1992, Savolainen 1995), und life crisis situations in
which people are faced with a gap in their understanding that 13 outside their
typical day to day experience (¢f. Dervin 1982; Baker 1996, The last context
inchudes information seeking by people facing health crises. However, among
the most critical decisions we face during our lives are career—related decisions.
Although children often claim to have made career decisions, it is during our
adolescence, and particularly late adelescence, that career decision making
'ins taking on significance. Itis during that Life stage that we pecome fully

conscious of the social expectation that we make some plans for our hves
following school, and that is the stage when people typically explore their
ahilities and values in their preparation for career exploration (France 1990;
Dupont and Gingras 1991}, In North American secondary schools, career
education Tacuses on self-assessment and exploraticn of possible occupations.
Setf-knowledge and specific information about work are critical components of
this process (France 1990; Cairns etal. 1992). Students need to be provided the
opportunity 1o explore several issues: thelr values, strengths and goals: thelr
educational and carcer opportunities: their perception of the rofe models and
influences of significant others in their life: and the work world (France 1990},
Career planning requires students actively to seek out information about alter-
native choices: fearn about their own skills, attitudes, values and interests; and
discover educational and career opporianitics (Herr and Johnson 1G89).

The decision making processes adolescents employ in their career plapning
range from the complex fo the highly simplistic. However. regardiess of the
decision—making process used, information from ome source, even if only
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from adolescents’ own heads, must be obtained and organtzed. Information used
by adolescents in making decisions about their future work lives includes
attitudes and beliefs instilied during socialization and in school, and specific
information provided by any number of sources: parents, siblings, other family
members, family friends, peers, guidance counsellors, teachers, school and
public library resources, the mass media, and ZOVErnment career centres.
Information can be imparted purposefully by particular sources, as is occasion-
ally done by guidance counsellors and parents, or it can be identified by the
information secker who attends, on both an unconscious and conscious level, to
the stimuli and behavioral models in her or his environment. Most important,
perhaps, is that the value of such information lies not in its volume (Fepsen
1989), but in its usefulness to career decision— makers.

This research explored the difficulties faced by young people who are in the
process of making decisions related to their future careers, and who are
searching for information relating to these decisions. The fundamental theoreti-
cal approach to information seeking informing this research was Dervin’s
sense-making theory of communication (1983; 1992}, Central to this theory are
the assumptions that information is a product of human observation and is
subjective (therefore, what constitutes ‘information’ is that which is useful to
the observer); information seeking and use are activities that people undertake
to construct meaning and create sense; and sense—making behaviour is
situationally dependent and predictable on the basis of those sitzations. The
sense~making modei centres on a relationship between situations or contexts in
which people need to make sense of some problem, gaps in their understanding
of how to solve problems (information needs), and wuses of created sense
(information helps) to bridge those gaps. The overall context for the information
seeking behaviour in this research is the situation of adolescents making career
decisions.

The objectives of the study were to determine what information sources
adolescents turn to for particular types of information when making career—
related decisions (i.e. how they seek to make sense of the problem of career
decision-naking), how these sources help in decision— making (i.c. the specific
uses to which the information is put), and what barriers to information access are
being perceived by adolescents as they make career-related decisions,

Data gathered to answer these questions derived from a questionnaire
surveying 399 males and females in late adolescence who were attending two
secondary schools in a mid-sized Canadian city, and one secondary school in a
small town a few kilometres outside that city. The questionnaire focussed on the
degree of helpfulness of various information sources and the ways in which
these sources have helped, and on some of the barriers to information secking
faced by adolescents. As well, data from 30 semi-structured interviews with
adolescents enriched the quantitative data obtained from questionnaires by
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oiiciting information about the respondents’ decision—making and mi’orrpa«
tion—search processes, their concerns about these processes, and t.he barriers
ey face in accessing helpful information for career decision making.

i THE RESRACH PARTICIPANTS

The guestionnatre respondents ranged in age from 15 to 19 years old, but 38 %
were 17 years of age. Fifty—three percent of respondents were temafa, and 48‘%
‘were male. Fifty—one percent of respondents report that they tthk about I%f_e
“after high school a lot of the time, and a further 43 % sometimes think about life
L after hi;h school. Six percent think about this very little, and le§s than1 % never
. ihink about it. Eighty~cight percent of respondents had partWUme‘work experi-
ence, 29 % had volunteer experience, and 16 % had worked fuii~tsz:. Twenty—
five percent had participated in a school cownperaté\.{e work experience. Only
% % had no work experience of any kind. Eighty—six percent of rhespondems
slanned to continue their education following high school, and five percent
sianned to go immediately into the workforce. - ‘
The interview participants included fifteen females and fiftcen males, ranging
in age from 16 to 20 years. Four participants were 16 years old, fourteen
participants were 17 years old, ten were 18 years old, and two were 19 years old,

RESEARCH RESULTS
Situations

During the interviews, participants were asked to focus on a pe}rticuiar career-—
related decision. Ten participants' reported that they were trying to devm’de on
what academic institution to attend following high school, nine Apartzlcxpams
were trying to decide on an area of concentration in college or u.mversny. and
eight specifically indicated that they were tryi.ng to choc?se apossible career. Of
the remaining three participants, one was trying to degde whether t{.) continue
with high school or enter college early, another was Ery]ng to {:hoos‘c high schpol
courses, and another was deciding whether to continue his education after high
schoot or look for a full-time job. Nine of the interview participants rfaport_ed
that they were seeking specific facts related to their d_ecision, such as univessity
entrance requirements, Ten participants were seeking general gm'dance a_nd
advice on their decisions, and seven wanied some personal experience with
either their career choice or the academtc institutions from whi'ch they were
choosing (1.e. a tour, or sitting in on classes). Three partlmpants simply wanted
some emotional support during their decision—making, and one boy reported
that what he really needed was some assurance that his post-secondary educa-
tion could be financed. _ -
The guestionnaire respondents were also zl.skcd to .Eocus on a par‘tiuuifvzr
guestion or concern that they had recently Iasz-d. Sixty percent of. thesei
respondents were seeking specific facts, and 25 % sought help regarding the
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choice of a career. The questionnaire respondents most frequently turned to
themselves (47 % of respondents), and to books and pamphlets (such as those
found in school career centres) (47 %) when seeking help to answer their
questions or concerns. Guidance counsellors were approached by 43 G of

respondents, friends by 42 %, pecple in a career of interest by 38 %, mothers by
36 %, and fathers by 35 % of respondents. The Jeast used source of help was the
public library, used by 17 % of respondents.

Support for Dervin’s (1983; 1992) categories of information situations

{contexts), gaps (barriers), and helps (uses) was indeed evident in research data.
On the basis of each interview transcript as a whote, T analyzed each interview
participant’s overall current situation according to Dervin’s scheme.? ¥ deter-
mined that eleven of the thirty participants felt that they were facing a decision
in which they needed to choose between two or more options. For example, one
boy said "I have Lo pick a particufar program...I'm just trying to use the process
of elimination to see what I'm interested in.” Apother girl noted that she is
deciding “what field and what school to go to...those are the two decisions I fee!
that 1 have to make soon.” Hight participanis perceived themselves as moving
ahead relatively unhindered. As one boy told me, “I'm going into law-
enforcement..I've always wanted to be a police officer,” and he noted that the
only help he needs is to “keep on the straight and narrow, don’t get into any
trouble.” Six participants were in a spin—out, in which they had no plan ar all.
This situation was not particufarly disturbing to some participants, such as the
girt whe blithely noted, “T haven’t made much [sic} decisions...I'm not a person
that fooks ahead...Thave no fixed future at all.” Others were more concerned by
their uncertain future, iike the boy who said, “J haven't thought alot about it [his
future]...Idon’thave a set goal vet,” and later remarked that thinking about this
situation makes him feel “really bad.” Three participants viewed themselves as
Jacing abarrier, knowing where they wanted 1o g0, but feeling blocked for some
reason. For instance, one boy told me, “Rightnow 'mkind of like at a standstifl,
it’s like I want t6 move on,” but he could find no information on his field of
interest from the seurces he had approached, leaving him frustrated and discour-
aged, The final two participants viewed their situations as preblematic, since
they felt that they were being dragged down a road not of their own choosing.
One boy told me, “the decision to go into the military was kind of forced apon
me because of my financial situation. My parents couldn’t afford to send me off
to 2 civitian university, and T couldn’t afford 1"

Gaps
The gaps faced by the interview participanis were also analvzed according to
Dervin. Sixteen participants faced a need to choose between options, such as
whether 1o return (o high school or attend coliege next year, Seven were feeling
the need o follow someone with more expericnce. For example. one girl
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arted that she wanted to speak to her guidance couns.ellors, suggesting that
¥ tell them what my interests are in subjects, and 1f“they can give me a
:swg.,hénis, like...vou can getinto this and this, with the stoff icour%es] you have.
And I think maybe something might catch my interest and I can tok%ow.‘zi. from
were.” Three faced a barrier blocking their paths, such as the girl Who felt that
er lack of knowledge about different job prospects was preve.ntmg her fro:‘n
1aking a career decision. She told me that “alot of thc_t. m?ormatmnh[she wanis]
:st doesn’t seem to be there. It's so impossible to find.” Three felt dragged

down a road not of their own cheosing. One of these participants reported

fealing pressured to make a particular career choice, although “I didn’t fecl like

-that was what [ wanted, even though I said oh, veah, that’s what I'm g’oi}ag to {_Ju.
© But I know inside...that’s not actually what I wanted.” The last participant tejit
" sut of control and completely without a direction, noting that her future is “stil]

’ i career, s ight now.”
sort of hazy...I don’t want to think about a career, i’s too tough rig

o Clearlv there wag not a perfect match between obvious pairs of situations and

gaps, in that a majority of participants taué a gap that required chc‘){;sn;g.
between options, even though their overall situations may have H,K){? cloiae Y 1;
snother tvpe of situation. There is no deubt, how§w’er, t?lat Dervin’s categories
of situations and gaps provided a close fit to the interview data.

Uses (Information Helps) .

Drervin’s helps, or uses to which information ts put, .;Iso ;}r()?fidcd(;iigr!i
applicable categories with which to an‘aiyze thf: ciatg. 1ndeedj fsomcv 15 1md
galterns in the sources ol help to which E%lﬁ interview part;cq?a{l‘t’s”t'u)i(‘jn?

émerged from the data. The formal infom}a{lon sources, ‘3;?10&3.@ [k%’l L&; 11% :1’;1
expectation of particular kinds of help, mckud.eé 'mate'ﬂais in sch(:a car‘ui
centres (pamphlets and books), school and put}hct 1‘}bl’ai‘1€’,‘$, gmciama L‘m‘msi :
tors, teachers, and the Internet. The interview ;mrtzcmants;udged Ei‘brarles\tu e
teast helpful, and related only negative comments about the hbrgrzans encoun-
tered. As one boy said, “T don’t think they like ar;ybody...»%hey kick pe@i’ﬂe (};lt
of the library for standing around looking for mf{)rmano‘n...they éont hc‘;z
you...they just ignore you.” Another boy commented that ‘thts lz%f{k c_)f a?snftam..c
means “I try to find it [information in the hibrary] myself,.but H1 cari L\fmd zt:
P'm not going to ask them. I'm not going to 'ha\fc thc‘m ruin my_day.’drl };c 1(};(.
participant who commented positively on his use of thf: §;[}rar"y aotc. . i.m tc,
ased the library only to expand his subject knowledge in his ficld of zrme;re; .
Formal sources of help such as guidance cm%.nseih.‘)rs ;md teacher_s were c.cw
scribed as particularly helpful when their re%zmonghzg} w;th t&}e par{x.;czgazms‘wim
characterized as that of a friend or parent. As one gifl noted of a helpful Lca.ehu“.,
“She was iust like a mom. Just made me feel good.” Another commcme’é ‘;b{)u%
her guidance counsellor, “The’s] very much a {-}T}.@Z}d 1o me as WL];} d_(”j t: nebw
what 1'd do without him.” Informal information scurces were less likely 1o be
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purposively approached, with the exception of people in careers of interest. who
were untformly judged by the interview participants as very helpful. Tnformal
conversations with friends, family members, and acguaintances who related
personal experiences at college or university were frequently described as
helping to provide support or reassurance, as well as motivation, Talking with
people in careers of interest helped by providing a clearer picture of the day to
day activities in a particular occupation.

The ways in which the information sources mentioned by interview partici-
pants were helpful were also categorized according to Dervin. Not surprisingly,
people in a career of interest or people who shared their personal experiences of
what it is like to attend university or college were accorded the greatest absolute
number of helps by the participants {thirty—two helps). Of these, sixteen were
instrumentat kinds of help (helping to gain ideas or understanding, and helping
to plan, decide or prepare, and 8ot connected to others), and thirleen were
emotional helps {things got calmer or easier, and got support, reassurance. or
confirmation). Guidance counsellors also were reported to provide the instru-
mental kinds of help (18 citations), and the emotional kinds of help (7 citations),
Parents provided more emotional kinds of help (Y citations), than instrumental
helps (7 citations). Other family members provided more instrumental helps (6
citations) than emotional helps (3 citations). Books and pamphlets such as those
provided in school career centres provided mostly instrumental helps (11
citations), but one student reported receiving support and reassurance from
these sources as well. Friends provided emotional support (4 citations), as well
as motivation {got started or motivated, 2 citations), and helping to avoid a bad
sitwarion (2 citations). This latter type of help was experienced by participants
when they observed their friends experiencing difficulties making decisions, or
making inappropriate decisions. Acomputer program, Cheices. that is availabie
in all the participants’ schools and that assists students 1o identify ficlds of
interest and provides information about particular careers, provided instrumen-

taf helps (2 citations). The public library reportedly provided instrumental helps
(2 citations), as did school assignments and presentations (5 citations).

When asked what the perfect source of help would be, nineteen of the thirty
interview participants specifically said that a person would be superior to any
other type of source. The reasons given for this choice were that one can ask
questions of a person, get an idea of her or his personal feelings, and get
feedback responses. Two of the female interview participants suggested that the
perfect source of help would be themselves {thinking); one girl told me that “you
have to think through exactly what you want.” Ten respondents indicated that a
trusted advisor with expertise would he perfect, because they could rely on that
advisor’s knowledye. Relying on somebody else is also “easier,” according to
one girl, who noted that if she was secking the heip she needed independently,
she would “be afraid that [she wauld] skip over something really important.”

R
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-girls and one boy suggested that pcrsoﬂak‘ cxperiance\(m zh.el m?:}- gi
. g}f:;gg or working in a job of ime{crsi, or Lourm% a coll;:_g? or uéij::;aiﬂy
.gﬁé{ii%i} iz the perfect source of help. Ijhat would “be per ectto bj, C cxastly
hat thev do every day...so that way you’d know exactty what is ;,T?mfj ¥ ‘.'..amq
._-e-ﬁfvg %:.?;agw what you were getting into,” noted one girk, Sf:vrcra, .‘pdr ]L-Efthe;
jiidicated that they felt that their decisions were being madevm a va;utzzr;(lé.n it&
$id not have a clear understanding of the day to d:}y expef'ienf,c 0 WI(‘I o igr2 "
aparticular job. A conversation with someone havmg persﬂoqn.a; i;??n;;-ed b;
job, or experience attending college or university, was dc—::ic,rt e d; E}“b“ém;
three girls and six boys. As one boy said, hc could i.ﬂfsi Lhmf’xp‘ff}f::;at oo {L
%,:-sfm know they’ve gone through i, -and it's true, it s- -noih.mg‘ :i.A(, hat ngwé
;5’}‘@&% o tel you. And they’'re well mformr?d about gtuatru?f]‘s. }n‘ e
“that after hearing that kind of personal experience he felt that “now I can go

HRis

“and zo into a college [where]| I know nobody, and [P'11] still feel pretty

&

Ceomforiable, because Tknow what to expect, work‘ wis.e. sc}c:ally."(‘;he‘ k;n}f;zf
" pamphlets and books available in the high schools (typxcally. p‘r()tu mg}l; : o
sion zbout coliege and university programs) would b.e perfect ;or\ o‘m,‘~ c y -
-ome girh. The boy suggested that he finds these ;’.nater;als b\c.s‘l smm 11;\ (;‘d%;gt
o see straight out something that’s someone’s wrote [;tu];..Lpstyuiz 391};’;;1\0
hearing it from one person, because someone e/l‘isc: might be hba\nvﬂ"“_' 5{.)1‘1 “ [hf:
z‘ﬁii‘{ﬁfﬁhﬂt from a completely different person.” Finally, two b()y.s suggicstc : 1‘(;{1
the convenience of using a computer would make that the perfect informati

SO3EITOA .
.,o&g;t.:s%ionnaire respondents reported that {()\rmal ini“urmal‘mn sourm; w:r:g
mest useful at providing instrumental types of helg For mgafnc, 4%300 5d; ‘
S ; J ¢ in instrumental ways (helping to gain ideas or under
e e o i cel, and helping ro plan, decide or
standing |50 % of those who used this sourcel], anc e‘pmigl é i,he% o
prepare |52 %1). Guidance counsellors and the media also helped in ’ rd-? ; m
40 % and 36 %, respectively, of reSpondem.s were helped to gazf i (;;;: o
understanding, while 36 % and 24 %, respectively, were §:’efpe<§ rgéa ;m,fiicéc_
or prepare. These two kinds of instr_umemal helps {Sl. 7ran ! g:m; ih(}
tively) were also the primary types of help report;d by ihos‘a rc,z]:jjo; c, ;K":,g i
used the public iibrary, and those who used the Choices program (45 % and 38 %
eu',{f};:‘:::r;g}s(}urces of help used by questionnaire resp(mdem$ mc%ucﬁicﬁa} {?:z;
selves, people in a career of interest, f'riencfs, qﬂd parents. Rc?spuﬂ;cnts :prv}”ed
that they were most helped by their own thznlfmg n gettmg § e{arre jor(r;u; zi( o
{46 %).‘ People in a career of interest pr}ov:ded m(}st‘iy mstrt;mcnﬁ;zd;i pm%;!
providing ideas and understanding (49 %3, and _h“:i?"l_ﬂﬁg‘ to p‘ fm, ’ ‘Gm.;{? o
prepare (36 %). Friends provided cn}ouc()?;ﬁj;?];%;glijs:;;: rfirl;,:;o?wc; ,1);4(-, gt
HEANY e, OF COR, trmetion (C o). 5 e S IS 7
:;fii:[zi?;;?:;z;ig who turrf]cd to their fathers for help (34 %), and those who
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‘urned to their mothers (64 %), When questionnaire respondents were asked to
rate the overall helpfulness of the sources that they used, people working in
careers of interest were judged most helpful, followed in ranked order by:
themselves. books and pamphlets, guidance counsellors, work experience, and
ather personal experiences.

Thus. formal sources of help, such as guidance counsellors, and books and
pamphlets, appear mainly to provide adolescents with instrumental kinds of
help. assisting them to understand or make sense of their situations and thetr
options, and therefore also to help them make plans, decisions, and preparations
for their futures. Informal sources of help, such as parents and friends, provide
mostly emotional support for deciston—making. When the formal sources
nrovide theirhelp within the context of a trusting, friendly relationship, then this
help is judged to be more useful (o decision—makers. Help providers within
formal help systems that seek to provide instrumental help to those making
career—related decisions must therefore consider the emotional aspects of their
service delivery if they wish 1o be considered usefu) to their patrons.

Decision-Making

The data was furiher analyzed for evidence for Harren's (1979 career decision—
making styles (rational, intuitive, and dependent), previously tested only with
college students. Fourteen of those interviewed were found to exhibit a rational
decision-making style, characterized by systematic information seeking, and
logical and objeciive decision making, Twelve respordents were closer to the
intuitive decision making style, since they conducted little purposive informa-
tion seeking, relying more on self-awareness and emotional factors 1o make
therr carcer refated decisions. Finally, T judged four respondents to be dependent
decision makers. These adolescents were passive, taking no steps to overcome
the gaps they faced, and did not take personal responsibility for their decisions.

It was clear. however, that Harren's categories of decision—makers are not
mutuatly exciusive. Four of the rational decision makers (three girls and one
boy ) exhibited elements of the intuitive decision making style, in that they also
relied to a certain exient on setf-knowledge when making their career decisions.
That a greater mumber of the girls than boys clearly indicated that self-
knowledge was a significant factor in their career decision making is consistent
with Befenky et al.’s (1986) argument that females may place gernerally more
importapce on self-knowledge than males, As well, one of the girls and two of
the boys identified as intuitive decision makers exhibited traifs closely tied with
the dependeni decision making styvle, since they conducted such a minimal
degree of purposive information seeking, Therefore, perhaps Harren's decision
making stvies may be more usefully considered ag sleps on acontinuum, rather
than ag mutually exciusive caegories,
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The Information Search Process

siethodologically, the interview data was expected to extend Kuhlthau’s (1991)

sheory of the information search process (ISP), w.hich has been gf'canée.d m‘
s:::;m.as;us tn which information seckers were r{iqmred tq p?{)ducc a papcr u;
sresentation. The context in my research typillses a se.}t—«'dlrecieé pmcca; }(:j
Wé\mg information in order to make a life decision, Preliminary anaivs;s Uf-‘-{ e
interview transcripts has revealed a process fundamc-nta%i){ d}if'erunt. .mz;n
Huhithaw's six-stage ISP In that process, Kuhlthau descnpcs ldeﬂllflah{[‘:
feelings, thoughts, actions and tasks specific .to ‘cach smgc oi}hc Igrou,xszr
conducting library research. The process of :n{u;‘mahon su,kmg ;or (.;%L.‘

decision making differs in several key ways trgm the ISP context. il’b[:
information seeking for carcer decision making is a fz}r more he‘t{:i‘ggenc?ui
process, in that the situations and gaps thgz lgafi o l.nfrormat;on sca ;ng de
sumerous, and vary considerably between individuals. The process o L,:VH'L,L;’\
decision making involves decisions regarding r;o% only the‘ u%f‘amgte god} ﬂ.
entering a particular career or job mark.et, buta myrmd‘ (}f chmcc’s‘a.nq’d?%;%t?:g
feading to that stage. Such decisions include (i@c:rmmmg one ;s‘imur.ast:s‘ &nd
aptitudes, matching these with potential careers, fn'vcsugatmg tuhtm., L}ptmm ah !
the means to achieve them, and making decmmns. t_hat will 1:1L;§;§¢Fb.t {,
achievement of the final career choice. Between individuals, these dm:]sumzt
appear to differ from each other in the length of time take}x 1‘0 reac§1 ihe-m,.t‘hf-.‘
sienificance of cach in the life of the individual, and the information sources

perceived 1o be appropriate, availablci ar;q hFIP?E%. 7 I
As well, the sources of help to which md;wd@is turn when m:l m% {,aja "
decisions differ fundamentally from those used in %%u: process of u;miz,saz“f
library research to produce a paper. The adolcscex_us‘ in this s.tudy :Li;cdhnfn ¥
on the people whom they trusted to advisg and inform their deusxo:zs.ltjc,ﬁ
selves (self-knowledge), their families, gu;da‘ncc cauns{;-llors,v and pe,ﬁ);} f,tpu )
ceived to have personal experience, and thercior? expertise, W.iiil the attuaju:]{?&:
heing investigated (careers, and academic instiwtmn.s‘?. The u‘ifxma{e goal ot d xg
is;fnr?nation seeking process is also intrinsically different from th.ai to i\:’\.jhlh(,j
Kuhlthau’s research participants were werking Adolescents making a urm;t"
decision are very aware that this decision is imzm::ﬁcig Cor;r;{-:cnedf? %huz se é
identity, which imbues each stage of this process with far more pcrs‘uz}.«ﬁi‘;'n‘sgjun
than would be experienced by the typical sludem.ez‘]gaged in rcsudrchmg a E;rm
paper. This long term significance of career dcms.zen mak'zgg 18 “‘51?‘3!_’“%‘5’. 155}
zsmmz adolescents who feel unprepared to make serious decisions. This ’s_m;.aimn
is new for most adolescents, and overwhelming for some of {htﬁi‘("i. Qu;.i.lhzizzt.;;e\ly:
then, the process of information seeking for carae:r»éecjxsmn makm% chf.fe«rt §rmj
ihat of Kuhlthau’s participants. Students engaged 1n library rcse:&rcij !z p_r.‘}tz;;;
s paper have at least a minimal sense 'oi h(m:f that process wurkfv: 'I hey 'ﬂ‘g:;:e “:n
they must glean some data from the library’s resources, and use itto pro an
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essay or presentation, Faced with a social expectation to make some decisio
about what 1o do with their lives after high school, some of those same stude
have litte sense of how (o approach these decisions, or of an appropriate proce
of information seeking to help them vvércome the gaps they face. :

Thus, the feelings, thoughts, and actions, if not tasks in the career decisio;
making process, differ enormously from those experienced by Kuhlthay?
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idn’thav i ere not
il However, 53 % claimed that they didn’thave enough i.lme or wcz:um
a5 iuii Gncert;ed to try. Chi-square analysis of the questicnnaire res cr
od s ' : S Ing to answe
';j; Z}qigmﬁcant association between respondents{ not t;y:{nintgh nwer
ot t knowing what high s
51 IOTE ~erns, and reportedly no !
O tod 1o achi i er goal (p<0.001), rot knowing what
iises are needed to achieve thelr carcer goal (p o y s
© fes ar i ir caree 001}, and repor ;
. er goal (p<0 ,
. are needed to achieve their career g @ or e
- ;? o find out about everything needed to make a carcer decision (p<0.05)
puifl

i

students. and also differ between individuals at each stage of the process, This
is not to imply that ne idemifiable battern exists in this process, but that any
overall pattern that will emerge from the research data has yet to be identified;

aske ey perceived
In addition, the interview respondents were asked whetherdthcifh[; reeved
b ! i i w3 I y .
ss-barriers in their search for help in making a decision related t¢
A ba ]

Barriers to Information Seeking

Finally, the data was aiso analyzed to determine its consistency with Harris and

Dewdney’s (1994) surmary of “roadblocks™ to the effective transfer of info

mation, o determine the degree to which the adolescents’ information seeking
behaviour in this context is blocked by one or more of the following: not

knowing what information is needed: not knowing where to find the information
that one realizes is needed: not knowing that sources of needed information

exist; finding that no source exists for needed mformation; lack of communica- -

tion skills, self—confidence or ability: discouragement by sources approached
for information; delays encountered in information-seeking; inaccurate or
inappropriate information received: and information scatier, Indeed, evidence
was found for each of these barriers, and more harriers were identified.

The questionnaire was designed to provide some indication of possible
barriers faced by respondents. A full 60 % of respondents reported that they find
i difficule 1o find out about everything needed to make a career decision,
attesting to the complexity of this process, and perhaps to the scatter of
information available. Indeed. 40 % of respondents note that they need to goto
too many different places to get answers to their questions about career decision
making, and 35 % do not know where to 80 tG get answers fo their questions.,
Twenty-two percent admit to lacking self—confidence when asking for informa-
tion refated to carcer decision making. Thirty-six percent ¢laim that they do not
know what grades they need to achieve their career goals, 36 % do not know
what courses they reed in order to achieve their career goals, but only § % do
not know how to find out ahout continuing their education. Twenty—one percent
do not know how to find out ahout different jobs, and 35 % do not know how to
find about how to get a job. Fifty-one percent of respondents do not know how
to find out about obtaining money to finance further education, and 34 % do not
know how o obtain job searching skills. Twelve percent do not believe that there
are sources of help to answer their guestions related to career decision making.

Eighteen percent of those respondents who reported that they did not try 1o
getthedr original question or concern answered claimed that their reason for not
doing 5o was that it was oo difficult, or that there was insufficient information

o
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ments arranged by their schools were suggested hy
hinder their help seeking. Examples of this included
from high schoal graduation from attending
sities, and assigning research projects for
students could be researching possibl
Four girls and one boy noted that t
school’s career centre, an area in the school
variety of books and pamphlets that describ
university programs. One girl didn’t know where to start, ¢l
overwhelmed by the volume of material in the career centre, and facking:
strategy to focate items that could have helped her. As she said, “I don
feel comfortable just going in and using it by myself bec
know.. _how to find things...I wouldn't know where to start.” One girl and thre
boys said that some of the information readily available, such as that in th
careet centre, was not what was needed. The hel
unavailable to them. Another girl was frustr
eonnections with people ina carcer of in
to discuss their work. One boy stated that he
discriminated against, on the basis of his rage
him. This expectation had acted o prevent him
ity. Other obstacles cited by respondents incly
noted, of the career centre information, that she wanted to find what
in one hook, “because they've gottons of books and voufindai
nali the heoks. " A lack of money or transportation also
respendents. As one hov said, <7 B8Ot up o the university a coupie of times just
to lock up_stuif. but now I don’t have a car...so...] can't Z0 up there no more
Isic in this cold ™
Three girls and six bovs reported that they have faced no barriers when
secking help for career decision making. Despite this perception, one girl in this
category mentioned that her poor marks and alack of money had prevented her
from pursuing a childhood career goal. Although she did not report specifically
that this knowledge was a barrier, it clearly acted to stop her from conducting
a serious investigation of this possibility. Indeed, at minimum, she could have
sought information about student loans to overcome her financiaj difficulties.
Perhaps she was simply unaware that such help exists. One 17 year old boy who
reported facing no barriers revealed during hig interview that he distrusts his
guidance counselior, that he believes it is 100 carly 1o begin career decision
making, and that he Jacks experlence in decision making, Any or all of these
concerns could have hindered his efforts to seck the help he needs. Another boy.
hoping to become a police officer like his father, did not perceive his estrange-

ment from his father as a barrier to seeking help from the personal experience
that bis father undoubtedly cou

id have provided. Thus, although some adoles-
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David A. (1989), Antecedent events to adolescent career decision proces
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. {gd&ngjrir%idCC(Zzltgge]i)hnliside)’{he search process: Information seeking from the
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same miliew. Information seeking for career decision making must be exploréd
further, in other locales. As well, information seeking needs to he investigatos
longitudinally, to examine whether a developmental aspect is apparent

information seeking generally, and specifically in the context of the caree
decision making process.
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j i ay life i ion seeking: Approaching tnformation
= ijo 1995. Everyday life information see i :
??Lisiizgljgclontexi of “Way of Life.” Library and Information Science Research

- BECEING

.E—?? 25[?);”124?'39 and Brenda Dervin (1977), Public library use, us:ers., uses: iév;?;:;:rs}
%22‘?’ fiegl e of the characteristics and needs of i?_le adult c]mn.ie%{; 06 _:r;l{ can
n%!sizgv;ibragl’ies. In Advances in Librarianship, edited by Meivia J. Voighs,

. wmichael H. Harris. New York: Academic Press, 231-2355.

NOTES
1 When reporting results from the interviews, I cite separate numbers of Poys and gigl
where the results differed notably by gender; otherwise, only a total number of
participants is cited.
The results of alf content analyses have been independently verified. )
All percentage figures for ways that sources helped are caleniated for those student
who actually used that source of help.
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